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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL1: Cite textual 
evidence to support 
analysis of what the text 
says explicitly as well as 
inferences drawn from 
the text.  
Beginning Learner -Refers to the 

texts to support analyses of what 

texts say explicitly. Developing 
Learner- Identifies textual 
evidence to support analyses of 
what texts say explicitly.  
Proficient Learner- Cites textual 

evidence to support analyses of 
what texts say explicitly as well as 
inferences drawn from the texts. 
Distinguished Learner- Cites 
strong and thorough textual 
evidence to support in-depth 
analyses of what texts say explicitly 
and elaborates on inferences drawn 
from the texts 

Imagery  
Genre  
Sensory Detail 
Characterization  
Explicit  
Setting  
Plot  
Inferred  
Evidence 

 Practice careful and attentive reading of 
both assigned and independent text choices  

 Use close reading strategies that encompass 
summarizing, paraphrasing, and annotating  

 Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects, which 
are not limited to non-fiction and narratives  

 Distinguish important facts and details from 
extraneous information 

 Distinguish facts that support a specific claim 
from facts that are irrelevant  

 Determine logical note-taking to ensure 
analysis support  

 Distinguish what the text infers compared to 
what is explicitly written  

 Distinguish facts that support explicit 
evidence, or determine facts that support 
inferred evidence from the text Practice 
reading texts within the prescribed time limit 
for grade-level expectations 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL2: Determine a 
theme and/or central idea 
of a text and how it is 
conveyed through 
particular details; provide 
a summary of the text 
distinct from personal 
opinions or judgments.  
Beginning Learner- Identifies 
themes or central ideas of texts and 
provides simple summaries of texts. 
Developing Learner- Describes 
themes or central ideas of texts and 
provides basic summaries of texts 
distinct from personal opinions or 

judgments. Proficient Learner -
Determines themes and/or central 
ideas of texts and how they are 
conveyed through particular details 
and provides summaries of texts 

Characterization  
Plot  
Structure  
Tone  
Mood  
Setting  
Diction  
Organizational Structure 
Rising Action  
Climax 
Falling Action  
Resolution 
Biased/Unbiased 
Objective  
Subjective  
Crisis  
Protagonist  
Theme 

 Understand the difference between theme 
and central idea  

 Make predictions about developing themes 
within class notes, citing evidence that 
influences an evolving opinion  

 Identify and explain how details influence 
theme and/or central idea  

 Set a purpose for reading  

 Consider literary elements such as narrative 
voice, organization, and word choice as well 
as explicit facts when determining the theme 
of a story (for example, first person 
narration might be a clue that the theme will 
be about identity or self-discovery) 

 Practice summarizing a text using facts only, 
without expressing an opinion about the text 
(this is harder than you might think!)  



 Teacher Learning Guide: Clarifying the Learning Targets- Unit 3 
 

3 
 

6th Grade 

ELA 
 

distinct from personal opinions or 
judgments.  
Distinguished Learner- Analyzes 
themes or central ideas and how 
they are conveyed through 
particular details and provides 
comprehensive summaries of texts 
distinct from personal opinions or 
judgments. 

 Universal 
 

 Understand that a “theme” is an author’s 
universal statement on a topic (message, 
moral, lesson) 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL3: Describe 
how a particular story’s or 
drama’s plot unfolds in a 
series of episodes as well 
as how the characters 
respond or change as the 
plot moves towards a 
resolution  
Beginning Learner -Identifies 
basic plots of particular stories or 
dramas and refers to characters.  
Developing Learner- Explains 
how plots of particular stories or 
dramas unfold and how main 

characters change. Proficient 
Learner- Describes how plots of 
particular stories or dramas unfold 
in a series of episodes as well as 
how characters respond or change 
as plots move toward resolutions. 

Distinguished Learner- Analyzes 
how the responses and changes of 
complex characters contribute to 
the plots of stories and dramas as 
they move toward resolutions. 

Plot Structure 
Characterization 
Dialogue  
Exposition 
Rising Action 
Climax 
Falling Action  
Resolution  
Static Character  
Dynamic Character 
Antagonist  
Protagonist  
Dialogue  
Conflict  
Episode  
First Person  
Narrative  
Third Person  
Narrative  
Omniscient  
Setting 

 Identify and understand the elements of 
plot: exposition, rising action, climax, falling 
action, resolution 

 Examine plot structure, highlighting the way 
in which conflict drives the action and 
influences characters in a story as well as 
how certain events and developments lead 
to others  

 Identify and understand the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.)  

 Determine which characters are the most 
important and most fully “realized” (written 
to seem like real people and not just place 
holders)  

 Understand the concept of narrative voice 
(first, second, or third person/omniscience, 
subjectivity, etc.) 

 Determine all of the author’s decisions 
within the story: what thoughts, feelings, or 
emotions is the author trying to make the 
reader feel? 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL4: Determine 
the meaning of words and 
phrases as they are used 
in a text, including 
figurative and connotative 
meanings; analyze the 
impact of a specific word 
choice on meaning and 
tone. Beginning Learner-  
Uses apparent textual evidence 
(e.g., context clues, embedded 

Diction  
Metaphor  
Simile  
Verse  
Stanza  
Hyperbole  
Imagery  
Analogy  
Rhyme scheme  
Literal  
Rhythm  

 Evaluate the effect of sound in poetry 
and in narrative, especially with regard 
to how sound itself can contribute to 
meaning, tone, or mood (for example 
“the brilliance twinkled, winking and 
sparkling in the velvet evening” feels 
quite different from “the mysterious 
flame glared and glowered in the night”)  

 Identify and know how authors use the 
major types of figurative language (for 
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definitions) to determine meanings 
of words and phrases as they are 

used in texts. Developing 
Learner- Uses apparent textual 
evidence (e.g., context clues, 
embedded definitions) to determine 
meanings, including basic figurative 
and connotative meanings, of words 
and phrases as they are used in 
texts and identifies the impact of 
word choices on meaning and tone. 

Proficient Learner -Determines 
meanings, including figurative and 
connotative meanings, of words and 
phrases as they are used in texts 
and analyzes the impact of specific 
word choices on meaning and tone. 

Distinguished Learner- 
Determines meanings, including 
figurative and connotative 
meanings, of words and phrases as 
they are used in texts and analyzes 
and critiques the impact of specific 
word choices on meaning and tone 
(e.g., how the language evokes a 
sense of time and place, how it sets 
a formal or informal tone). 

Rhyme  
Personification 
Alliteration 
Onomatopoeia  
Symbol  
Figurative  
Concrete  
Lyric Poem 
Narrative Poem 

 

Sixth Grade: metaphor, simile, 
hyperbole, and personification)  

 Review and understand the basics of 
poetic structure and language 
appropriate to Sixth Grade (ballad, free 
verse, etc.)  

 Describe the difference between 
negative and positive connotations of 
words 

 Understand the difference between 
connotation and denotation 

 
 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

  ELAGSE6RL5: Analyze 
how a particular sentence, 
chapter, scene, or stanza 
fits into the overall 
structure of a text and 
contributes to the 
development of the 
theme, setting, or plot. 
Beginning Learner- 
Identifies particular sentences, 
chapters, scenes, or stanzas that 
contribute to the overall structure 
of texts.  

Developing Learner- 
Describes how particular sentences, 
chapters, scenes, or stanzas 
contribute to the overall structure 
of texts.  

Proficient Learner- 
Analyzes how particular sentences, 
chapters, scenes, or stanzas fit into 
the overall structure of texts and 
contribute to the development of 
themes, settings, or plots.  

Distinguished Learner- 
Analyzes how sophisticated 
sentences, chapters, scenes, or 
stanzas affect the overall structure 
of texts and contribute to the 

Act  
Scene  
Chapter  
Stanza  
Climax/Crisis  
Rhyme Scheme 
Internal Rhyme  
End Rhyme  
Rhythm Shift  
Arc  
Theme  
Setting  
Plot  
Characterization 

 Analyze the component parts of various 
kinds of texts and their impact on the overall 
text structure (scene, act, chapter, stanza, 
line, etc.)  

 Acquire knowledge of poetic structures ap-
propriate to Sixth Grade (including examples 
of both lyric and narrative poetry)  

 Identify and evaluate common organiza-
tional structures (e.g., chronological/logical 
order, cause and effect relationships, com-
parison and contrast, order of importance, 
problem and solution)  

 Understand voice, point of view, author’s 
purpose, genre expectations, audience, 
length, and format requirements of various 
kinds of texts 

 Read and write poetry in a variety of forms 
to better understand how a poem’s struc-
ture contributes to its development  

 Discuss text features and how they can con-
tribute to text structure  

 Discuss how tone and mood can affect the 
author’s point of view  
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development of themes, settings, or 
plots 

 Discuss point of view and how it can de-
velop the theme, setting, and plot 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL6: Explain how 
an author develops the 
point of view of the 
narrator or speaker in a 
text. 
Beginning Learner- 
Identifies the narrators’ or speakers’ 
points of view in texts.  
Developing Learner- 
Describes the narrators’ or 
speakers’ points of view in texts.  

Proficient Learner- 
Explains how authors develop the 
narrators’ or speakers’ points of 
view in texts.  

Distinguished Learner- 
Analyzes how an author develops 
the narrators’ or speakers’ points of 
view in texts, citing evidence from 
the texts to support the analyses. 
 

 
 
 
 

 

Author  
Narrator  
Bias  
Perspective  
Point of View  
Protagonist  
Antagonist  
Major  
Character  
Minor  
Character  
Static  
Dynamic  
Flat Character  
Round Character  
Plot  
Conflict  
Foil  
Perspective 

 Distinguish author, protagonist, and/or nar-
rator  

 Acquire or review foundational knowledge 
of characterization and character traits  

 Acquire or review knowledge of narrative 
voice and structure (first person, third per-
son, omniscience, etc.), and be able to dis-
tinguish what is meant by “point of view” as 
it relates to narrative voice and as it relates 
to an opinion or bias  

 Understand that conflict is a driver of plot 
action; characters (along with events, set-
tings, and other elements) experience con-
flicts that propel a story (for example: char-
acters love or hate one another, experience 
an obstacle or hindrance, are torn apart by 
circumstance, etc.) 
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 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI5: Analyze how 
a particular sentence, 
paragraph, chapter, or 
section fits into the 
overall structure of a text 
and contributes to the 
development of the ideas. 
Beginning Learner- 
Identifies particular sentences, 
paragraphs, chapters, or sections 
that contribute to the development 
of key ideas in texts. 

Developing Learner- 
Describes how particular sentences, 
paragraphs, chapters, or sections 
contribute to the structure of texts 
and the development of ideas.  

Proficient Learner- 
Analyzes how particular sentences, 
paragraphs, chapters, or sections fit 
into the overall structure of texts 
and contribute to the development 
of ideas.  

Distinguished Learner- 
Evaluates why authors use 
particular sentences, paragraphs, 
chapters, or sections in the overall 
structure of texts and explains how 
they contribute to the development 
of ideas, citing evidence from texts 
as support. 

Topic sentence  
Evidence  
Support  
Transition  
Phrase  
Clause  
Introduction  
Conclusion  
Body Paragraph 
Subordinate Clause 
Independent Clause 
Modifier  
Fluency  
Quote  
Anecdote  
Logical Order 
Chronological Order 
Compare/Contrast 
Cause/Effect  
Order of Importance 
 

 Analyze and evaluate common textual 
features (e.g., paragraphs, topic sentences, 
introduction, conclusion, bibliography)  

 Analyze and evaluate common 
organizational structures (e.g., logical order, 
cause and effect relationships, comparison 
and contrast, order of importance) 

 Recognize the effective placement of topic 
sentences or thesis statements in 
informational documents  

 Note the differences in structure for 
paragraphs that present evidence, provide a 
quote, share an anecdote, or include other 
types of support  

 Recognize how specific sentences, 
paragraphs, chapters, and sections develop 
ideas 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL9: Compare 
and contrast texts in 
different forms or genres 
(e.g., stories and poems; 
historical novels and 
fantasy stories) in terms 
of their approaches to 
similar themes and topics. 
Beginning Learner- 

Genre 
Context  
Primary Source 
Secondary Source 
Allegory 
Compare/Contrast 
Literary Period 
Era  
Theme 

 Describe how historical and literary eras 
effect development of similar themes and 
topics 

 Analyze the historical and literary contexts of 
various stories from different genres  

 Compare and contrast subtle references to 
other texts within texts, or symbols or 
storylines that seem to represent cultural or 
historic events  
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Identifies overtly differing textual 
elements in different forms or 
genres with similar themes or 
topics. 

Developing Learner- 
 Identifies differing textual elements 
in different forms or genres (e.g., 
stories and poems, historical novels 
and fantasy stories) with similar 
themes or topics.  

Proficient Learner- 
Compares and contrasts texts in 
different forms or genres (e.g., 
stories and poems, historical novels 
and fantasy stories) in terms of their 
approaches to similar themes and 
topics. 

Distinguished Learner- 
 Compares, contrasts, and analyzes 
texts in different forms or genres 
(e.g., stories and poems, historical 
novels and fantasy stories) in terms 
of their approaches to similar 
themes and topics. 

 Generalize concepts of setting, plot, 
characterization, and other narrative 
elements and relate these elements to their 
real-world counterparts  

 Choose texts from a variety of authors, 
geographical and cultural contexts, genres, 
and literary periods 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

  ELAGSE6RL10: By the end 
of the year, read and 
comprehend literature, 
including stories, dramas, 
and poems, in the grades 
6-8 text complexity band 
proficiently, with 
scaffolding as needed at 
the high end of the range. 
 
 

Literary  
Fiction Informational 
Non-Fiction  
Genre Claim  
Plot  
Setting  
Character Analysis 
Annotation 
Evidence  
Inference  
Summary  
Prosody 
 
 
 
 

 Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

 Read a wide variety of texts, including a vari-
ety of styles, genres, literary periods, au-
thors, perspectives, and subjects  

 Use annotation and close reading strategies  

 Read within appropriate time frame for ex-
tended text  

 Choose works from multiple genres, cul-
tures, and literary periods 

 Consider keeping a notebook of texts read 
with notes, annotations, and any relevant 
student work produced  

 Use self-correction when subsequent read-
ing indicates an earlier miscue (self-monitor-
ing and self-correcting)  

 Read with a rhythm, flow, and meter that 
sounds like everyday speech (prosody) 
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 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI1: Cite textual 
evidence to support 
analysis of what the text 
says explicitly as well as 
inferences drawn from 
the text. 

Beginning Learner- 

Generally refers to the texts to 
support analyses of what texts say 
explicitly. 

Developing Learner- 

 Identifies textual evidence to 
support analyses of what texts say 
explicitly.  

Proficient Learner- 

Cites textual evidence to support 
analyses of what texts say explicitly 
as well as inferences drawn from 
the texts. 

Distinguished Learner- 

Cites strong and thorough textual 
evidence to support indepth 
analyses of what texts say explicitly 
and elaborates on inferences drawn 
from the texts. 

Informative/Expository 
Fact 
Non-Fiction 
Strategy 
Rhetoric  
Annotation  
Analysis 
Summary  
Explicit 
Implicit  
Annotation 
Journal  
Primary  Source  
Secondary Source 
Journalism 

 Practice close reading of both assigned texts 
and independent text choices  

 Read a wide variety of non-fiction texts, 
including a variety of styles, genres, 
historical periods, authors, perspectives, and 
subjects  

 Move towards consistently responding to 
text in an analytical way by using methods 
such as close reading  

 Move towards consistently analyzing 
arguments from opinion (analysis is the 
positing of a thesis about a text based solely 
on an unbiased evaluation of the rhetorical 
elements, e.g., appeals to logic, emotion, or 
authority, parallelism, logical fallacies, 
diction)  

 Produce evidence from the text for all claims 
and inferences, both in academic work and 
collaborative discussion  

 Discuss in detail the differences between 
explicit and inferred  

 Distinguish between evidence that strongly 
supports a claim or position, and details that 
may be irrelevant or extraneous  

 Discuss how to develop a claim, argument, 
and counterclaim  

 Annotate texts as you read 

 Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI2: Determine a 
central idea of a text and 
how it is conveyed 
through particular details; 
provide a summary of the 
text distinct from 
personal opinions or 
judgments. 
Beginning Learner- 
Identifies central ideas of texts and 
provides simple summaries of texts.  

Developing Learner- 
Describes central ideas of texts and 
provides basic summaries of texts 

Summary  
Paraphrase  
Bias  
Editorial  
Subjective  
Objective  
Central idea  
Abstract  
Introduction  
Supporting  
Extraneous  
Objective  
Subjective  

 Understand a central idea  

 Practice constructing objective summaries 
that are completely free from editorial bias  

 Avoid using the word “I” when writing 
responses to informational texts  

 Keep annotations that can later be used to 
support an analysis of each piece of 
supporting evidence provided by the author 
for his or her claims 
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distinct from personal opinions or 
judgments.  

Proficient Learner- 
Determines central ideas of texts 
and how they are conveyed through 
particular details and provides 
summaries of texts distinct from 
personal opinions or judgments. 

Distinguished Learner- 
Analyzes central ideas of the texts 
and how they are conveyed through 
particular details and provides 
objective summaries of texts. 

Fact  
Opinion 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI3: Analyze in 
detail how a key 
individual, event, or idea 
is introduced, illustrated, 
and elaborated in a text 
(e.g., through examples or 
anecdotes). 
Beginning Learner- 
Identifies how key individuals, 
events, or ideas are introduced and 
illustrated in texts.  

Developing Learner- 
Explains how key individuals, 
events, or ideas are introduced, 
illustrated, and elaborated in texts.  

Proficient Learner- 
 
Analyzes in detail how key 
individuals, events, or ideas are 
introduced, illustrated, and 
elaborated in texts (e.g., through 
examples or anecdotes).  

Distinguished Learner- 
Analyzes in detail how key 
individuals, events, or ideas are 
introduced, illustrated, and 
elaborated in texts (e.g., through 
examples or anecdotes) and uses 
evidence from texts to evaluate 
relationships among key individuals, 
events, or ideas. 
 

Anecdote  
Analogy  
Attention Grabber 
Abstract  
Body  
Conclusion  
Introduction  
Topic/Topic Sentence 
Organizational  
Strategy  
Thesis 

 Read closely to determine how authors 
develop key individual, event, or idea in a 
text  

 Explain how individuals within an 
informational text are identified and what 
traits they possesses  

 Analyze the significance of a key individual, 
event, or idea in a text 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI4: Determine 
the meaning of words and 
phrases as they are used 
in a text, including 

Domain-Specific 
Figurative 
Connotation/Connotative 
Denotation 
Concrete  

 Skills/Concepts for Students:  

 Study the effect of sound, form, and non-
literal language (such as idioms and figures 
of speech) to aid in comprehension of 
complex informational text Evaluate how an 
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figurative, connotative, 
and technical meanings. 
Beginning Learner- 
Uses apparent textual evidence 
(e.g., context clues, embedded 
definitions) to determine meanings 
of words and phrases as they are 
used in texts. 

Developing Learner- 
Uses apparent textual evidence 
(e.g., context clues, embedded 
definitions) to determine meanings, 
including basic figurative, 
connotative, and technical 
meanings, of words and phrases as 
they are used in texts 

Proficient Learner- 
Uses apparent and inferential 
textual evidence to determine 
meanings, including figurative, 
connotative, and technical 
meanings, of words and phrases as 
they are used in texts. 

Distinguished Learner- 
Uses apparent and inferential 
textual evidence to determine 
meanings, including figurative, 
connotative, and technical 
meanings, of nuanced words and 
phrases as they are used in texts. 

Literal  
Idiom  
Nuance  
Metaphor  
Allusion  
Simile  
Hyperbole  
Root  
Suffix  
Affix 

author’s use of words creates tone, mood, 
or focus in informational text  

 Understand and apply knowledge of how 
diction changes for varying audiences and 
purposes  

 Acquire and apply knowledge of domain-
specific terms for certain kinds of 
informational texts (such as contracts or 
applications)  

 Determine pronunciations, meanings, 
alternate word choices, parts of speech, and 
etymologies of words as needed, using 
context to aid in identifying the meaning of 
unfamiliar words 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI6: Determine 
an author’s point of view 
or purpose in a text and 
explain how it is conveyed 
in the text. 
Beginning Learner- 
Identifies authors’ explicitly stated 
purposes in texts.  

Developing Learner- 
Identifies authors’ points of view or 
purposes in texts and gives 
examples of how these views are 
conveyed.  

Proficient Learner- 
Determines authors’ points of view 
or purposes in texts and explains 
how the views are conveyed in the 
texts.  

Distinguished Learner- 
Analyzes authors’ points of view 
and purposes in texts and provides 
strong textual evidence to show 
how the authors’ purposes are 
conveyed in texts. 
 

 

Bias  
Audience  
Purpose  
Point of View  
Speaker  
Occasion  
Counter-claim  
Summary 

 Recognize and trace the development of an 
author’s argument, point of view, or 
perspective in text  

 Be alert for author bias both when it is overt 
and when it subtle; subtle bias is often 
expressed through diction (“she left the 
party” compared to “she fled the party”)  

 Notice whether or not an author addresses 
counter-claims (the opinions of those who 
might disagree with him or her) in an 
argument  

 Practice summarizing works without 
editorial bias and be alert for unintended 
bias in self-produced work 
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 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI7: Integrate 
information presented in 
different media or 
formats (e.g., visually, 
quantitatively) as well as 
in words to develop a 
coherent understanding 
of a topic or issue. 
Beginning Learner- 
Identifies information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words.  

Developing Learner- 
Integrates information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words to show a general 
understanding of the topics or 
issues. 

Proficient Learner- 
Integrates information presented in 
different media or formats (e.g., 
visually, quantitatively) as well as in 
words to develop coherent 
understandings of topics or issues. 

Distinguished Learner- 
Synthesizes information presented 
in different media or formats (e.g., 
visually, quantitatively) as well as in 
words to develop comprehensive 
understandings of topics or issues. 

 

Media/Medium  
Digital  
Film  
Print Journalism 
Multimodal/multimedia 
Quantitative  
Qualitative  
PowerPoint  
Prezi  
Wiki  
Blog Broadcast 

 Use means of technology on a daily basis 
allowing students to participate in these 
activities  

 Acquire basic knowledge of elements of 
various media such as, but not limited to: 
Google Drive, PowerPoint, Prezi, 
Photoshow, Slideshark  

 Understand and develop an idea of a digital 
footprint using different media or formats  

 Evaluate the ways in which elements of text 
translate to other media (for example: the 
tone of voice a speaker uses to read various 
news stories)  

 Gather information from multiple media 
sources to show meaning about a topic or 
issue 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI8: Trace and 
evaluate the argument 
and specific claims in a 
text, distinguishing claims 
that are supported by 
reasons and evidence 
from claims that are not. 
Beginning Learner- 
Identifies the argument and specific 
claims that are supported in texts.  

Developing Learner- 
Traces arguments and specific 
claims in texts, using reasoning 
and/or evidence from texts as 
support.  

Proficient Learner- 

Claim  
Reasoning  
Evidence  
Support  
Valid  
Logic  
Bandwagon  
Pathos  
Logos  
Ethos  
Testimonial Plain  
Folks  
Induction  
Deduction  

 Apply knowledge of common organizational 
structures for arguments (e.g., cause and 
effect)  

 Acquire or review knowledge of the 
persuasive techniques commonly used in 
argument (bandwagon, appeal to authority, 
etc. – see vocabulary below)  

 Differentiate between inductive and 
deductive reasoning  

 Provide valid and logical evidence and 
support for all claims, formal or informal, 
and require the same from discourse with 
others 
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Traces and evaluates arguments 
and specific claims in texts, 
distinguishing claims that are 
supported by reasons and evidence 
from claims that are not.  

Distinguished Learner- 
Traces and evaluates arguments 
and specific claims in texts, 
explaining why the reasoning 
and/or evidence supports or does 
not support the claims. 

 

Hasty Generalization 

 Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RI9: Compare 
and contrast one author’s 
presentation of events 
with that of another (e.g., 
a memoir written by and 
a biography on the same 
person). 
Beginning Learner- 
Identifies explicit similarities and 
differences between one author’s 
presentation of events with that of 
another author.  

Developing Learner- 
Compares and contrasts one 
author’s presentation of important 
events with that of another author.  

Proficient Learner- 
Compares and contrasts one 
author’s presentation of events 
with that of another (e.g., a memoir 
by one person and a biography of 
the same person). 

Distinguished Learner- 
Compares and contrasts one 
author’s presentation of events 
with that of another (e.g., a memoir 
by one person and a biography of 
that person) and provides strong 
evidence from the texts to illustrate 
the impact of the different 
presentations. 

 
 

Compare/contrast  
Spin  
Bias  
Venn Diagram 
Interpretation  
Conflict  
Point of view  
Validity  
Rhetoric 

 Purposefully seek out contrasting view 
points on a subject before drawing 
conclusions; always check facts 

 Read a wide variety of texts across genres, 
historical periods, styles, and points of view, 
in order to compare and contrast events  

 Apply knowledge of logical fallacies and 
rhetorical strategies when comparing texts 
on the same topic 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W3: Write 
narratives to develop real 
or imagined experiences or 
events using effective 
technique, relevant 
descriptive details, and 
well-structured event 
sequences. a. Engage and 
orient the reader by 
establishing a context and 
introducing a narrator 
and/or characters; 
organize an event 
sequence that unfolds 
naturally and logically. b. 
Use narrative techniques 
(such as dialogue, pacing, 
and description) to develop 
experiences, events, 
and/or characters. c. Use a 
variety of transition words, 
phrases, and clauses to 
convey sequence and 
signal shifts from one time 
frame or setting to 
another. d. Use precise 
words and phrases, 
relevant descriptive details, 
and sensory language to 
convey experiences and 
events. e. Provide a 
conclusion that follows 
from the narrated 
experiences or events. 
Beginning Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using few effective 
techniques, relevant details, and well-
structured event sequences: 
introduces characters and some 
events; uses simple narrative 
techniques, such as dialogue, to 
develop the events and/or 
characters; uses some transitions to 
signal shifts in time frames; uses 
words and phrases to convey pictures 

Plot  
Setting  
Characterization  
Static  
Dynamic  
Plot Structure  
Sensory Detail  
Diction  
Syntax  
Imagery  
Figurative Language 
Pacing  
Dialogue  
Flashback 
Foreshadowing 

 Develop a clear, coherent text that tells a story 
or develops an idea 

 Show awareness of audience and purpose  

 Understand the elements of plot and the ways in 
which conflict drives plot action  

 Establish and develop a plot, setting, point of 
view, narrative voice, and style  

 Choose details carefully, employing knowledge 
of literary elements such as diction, syntax, and 
figurative language  

 Develop characters effectively, exhibiting 
knowledge of characterization, traits, and types 
(such as static and dynamic) 
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of the experiences and/or events; 
and provides simple conclusions. 

Developing Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using some effective 
techniques, some details, and event 
sequences: engages the reader by 
introducing characters and providing 
a sequence of events; uses some 
dialogue, pacing, and description to 
develop experiences, events, and/or 
characters; uses basic techniques to 
show that one event builds on 
another while creating the sequence 
of events; uses appropriate words 
and phrases and telling details to 
convey experiences and/or events; 
and provides conclusions that follow 
from what is experienced over the 
course of the text. 

Proficient Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using effective techniques, 
relevant descriptive details, and well-
structured event sequences: engages 
and orients the reader by establishing 
a context and introducing a narrator 
and/or character; organizes an event 
sequence that unfolds naturally and 
logically; uses narrative techniques, 
such as dialogue, pacing, and 
description, to develop experiences, 
events, and/or characters; uses a 
variety of transition words, phrases, 
and clauses to convey sequence and 
signal shifts from one time frame or 
setting to another; uses precise 
words and phrases, relevant 
descriptive details, and sensory 
language to convey experiences and 
events; and provides a conclusion 
that follows from the narrated 
experiences or events. 

Distinguished Learner- 
Writes narrative pieces to develop 
real or imagined experiences or 
events using highly effective 
techniques, descriptive details, and 
clear, well-structured event 
sequences: engages and orients the 
reader by establishing a context and 
introducing a strong narrator and/or 
character; creates effective and 
smooth progressions of events; uses 
narrative techniques, such as 
dialogue, pacing, and description, to 
effectively develop experiences, 
events, and/or characters; uses a 
variety of effective transition words, 
phrases, and clauses to convey 
sequence and signal shifts from one 
time frame to another; uses precise 
words and phrases, relevant and 
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descriptive details, and sensory 
language to convey vivid pictures of 
the experiences and events; and 
provides engaging conclusions that 
follow from and reflect on what is 
experienced, observed, or resolved 
over the course of the text. 

 
Standard and 

Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W4:  
Produce clear and coherent 
writing in which the 
development, organization, 
and style are appropriate 
to task, purpose, and 
audience 
Beginning Learner- 
Produces writing in which the 
development, organization, and style 
are inadequate to tasks, purposes, 
and audiences. 
Developing Learner- 
Produces writing in which the 
development, organization, and style 
are inadequate or incomplete to 
tasks, purposes, and audiences. 
Proficient Learner- 
Produces clear and coherent writing 
in which development, organization, 
and style are appropriate to tasks, 
purposes, and audiences. 
Distinguished Learner- 
Produces effective writing in which 
the development, organization, and 
style are complete and appropriate to 
tasks, purposes, and audiences. 

Organizational Structure 
Transition  
Context  
Audience  
Purpose  
Prewriting 
Drafting  
Editing  
Publishing 
 Focus  
Academic Style (MLA, 
APA)  
Domain-Specific 
Co-writing  
Genre  
Format 

 Produce writing that establishes an 
appropriate organizational structure, 
sets a context, and engages the reader  

 Maintain a focus on audience and 
purpose throughout  

 Use a formal academic style, as 
recommended  

 Cite appropriately and avoid plagiarism  

 Use traditional structures for conveying 
information  

 Employ appropriate vocabulary, whether 
that is domain-specific, academic, 
colloquial, or informal  

 Exhibit knowledge of literary and 
rhetorical elements in writing, as 
appropriate 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W5:  
With some guidance and 
support from peers and 
adults, develop and 
strengthen writing as 
needed by planning, 
revising, editing, rewriting, 
or trying a new approach. 
Beginning Learner- 
With guidance and support from 
peers and adults, develops and 
strengthens writing as needed by 
planning, revising, editing, and 
rewriting. 
Developing Learner- 

Writing Process 
Development  
Strategy  
Fluency  
Diction  
Organization  
Planning  
Revising  
Editing  
Drafting  
Peer  
Grammar  
Conventions  

 Practice using multiple steps in your writing 
as often as possible, with special focus on 
the evolution of your piece between the first 
and second drafts  

 Do not skip the pre-writing step; it is difficult 
to get somewhere efficiently when you don’t 
really know where you are going  

 Emulate the styles of writers you admire in 
order to broaden your scope and skill set  

 Note the suggestion in standard W5 to “try a 
new approach,” and be aware that 
sometimes it is best to make a new start 
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With guidance and support from 
peers and adults, develops and 
strengthens writing as needed by 
planning, revising, editing, rewriting, 
or trying new approaches. 
Proficient Learner- 
With minimal guidance and support 
from peers and adults, develops and 
strengthens writing as needed by 
planning, revising, editing, rewriting, 
and trying new approaches. 
Distinguished Learner- 
With support from peers and adults, 
develops and strengthens writing as 
needed by using strategic planning, 
concise revising, accurate editing and 
rewriting, and trying new 
approaches. 

Brainstorm when editing is not yielding the desired 
results  

 Review and maintain knowledge of the basic 
grammatical, spelling, capitalization, and 
punctuation rules of standard English; 
sometimes these can become rusty as a 
student progresses past the elementary 
grades 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL7: Compare and 

contrast the experience of 
reading a story, drama, or poem 
to listening to or viewing an 
audio, video, or live version of 
the text, including contrasting 
what they “see” and “hear” when 
reading the text to what they 

perceive when they listen or 
watch. 
Beginning Learner- Compares the 
experience of reading stories, 
dramas, or poems to listening to or 
viewing audio, video, or live versions 
of the texts. 
Developing Learner- Compares and 
contrasts the experience of reading 
stories, dramas, or poems to listening 
to or viewing audio, video, or live 
versions of the texts. 
Proficient Learner-Compares and 
contrasts the experience of reading 
stories, dramas, or poems to listening 
to or viewing audio, video, or live 
versions of the texts, including 
contrasting what he or she “sees” 
and “hears” when reading texts to 
what is perceived when he or she 
listens or watches. 
Distinguished Learner-Compares and 
contrasts the experience of reading 
stories, dramas, or poems to listening 
to or viewing audio, video, or live 
versions of the texts, including 
analyzing what he or she “sees” and 
“hears” when reading the text 
compared to what is perceived when 
listening or watching and providing 
evidence from the different versions 
of the texts to support the 
perceptions. 

Script  
Abridge  
Audio  
Video  
Aural  
Visual  
Dialogue  
Pace  
Multimedia 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Perceive the similarities and differences 
between an original text and audio, visual, or 
live versions of the text  

 Articulate how the similarities and 
differences impact the overall meaning of 
the text  

 Analyze and identify the basic characteristics 
of the differences between multiple literary 
mediums (films, stories, plays, dramas, etc.) 

 Discuss how lighting and sound techniques 
influence perception 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W8:  
Gather relevant 
information from multiple 
print and digital sources; 
assess the credibility of 
each source; and quote or 
paraphrase the data and 
conclusions of others while 
avoiding plagiarism and 
providing basic 
bibliographic information 
for sources. 
Beginning Learner- 
Gathers basic information from print 
and digital sources, quotes or 
paraphrases data and conclusions 
from a credible source, avoids 
plagiarism, and notes the source used 
to obtain information. 
Developing Learner- 
Gathers relevant information from 
multiple print and digital sources, 
assesses the credibility of sources, 
provides some quotes or paraphrases 
to support the data and conclusions 
of others, avoids plagiarism, and 
provides a list of sources used. 
Proficient Learner- 
Gathers relevant information from 
multiple print and digital sources, 
assesses the credibility of each 
source, and quotes or paraphrases 
the data and conclusions of others 
while avoiding plagiarism and 
providing basic bibliographic 
information for sources. 
Distinguished Learner- 
Gathers relevant information from 
multiple authoritative print and 
digital sources efficiently, assesses 
the credibility of all sources, 
integrates highly effective quotes or 
paraphrases strong data and 
conclusions of others while avoiding 
plagiarism and providing standard 
bibliographic information for sources. 
 
 
 
 
 
 
 

Print Source  
Digital Source 
Summarize  
Paraphrase  
Plagiarism  
Citation  
Annotation 
Platform  
Website  
Portal  
Navigation  
Integration  
Synthesis  
Chicago Style  
Turabian Style 

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Give credit for work that you use and avoid 
plagiarism  

 Accurately summarize with bias  

 Annotate formally and informally  

 Learn about and use the latest digital trends 
for gathering and sharing information  

 Suggest new technologies for the classroom, 
and encourage peers and instructors to 
explore new technologies  

 Acquire keyboarding skills adequate to 
produce text in the quantities and within the 
time limits required 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W9:  
Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research. 
 

Literary  
Informational  
Summary  
Paraphrase  
Analysis  
Rhetoric  
Diction  
Syntax  
Tone  
Imagery 
 Figurative language 
Argument  
Claim  
Evidence  
Evaluate 

 Review knowledge of literary elements (such 
as diction, syntax, tone, imagery, and 
figurative language) to support analysis, 
reflection, and research  

 Incorporate commentary on how and why 
the author employs specific strategies (e.g., 
organizational ploys, literary elements, 
rhetorical strategies, etc.) to achieve desired 
effects  

 Produce writing that establishes an 
appropriate organizational structure, sets a 
context, and engages the reader when 
producing analysis of literary elements or 
rhetorical strategies in essay form 

 

 

 

Sample Questions 

ELAGSE6RL1: Cite textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text 

ELAGSE6RL2: Determine a theme and/or central idea of a text and how it is conveyed through particular 
details; provide a summary of the text distinct from personal opinions or judgments. 

ELAGSE6RL3: Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as 
how the characters respond or change as the plot moves towards a resolution. 

ELAGSE6RL4: Determine the meaning of words and phrases as they are used in a text, including 
figurative and connotative meanings; analyze the impact of a specific word choice on meaning and tone. 

ELAGSE6RL5: Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure 
of a text and contributes to the development of the theme, setting, or plot. 

ELAGSE6RL6: Explain how an author develops the point of view of the narrator or speaker in a text.  

ELAGSE6RL9: Compare and contrast texts in different forms or genres (e.g., stories and poems; historical 
novels and fantasy stories) in terms of their approaches to similar themes and topics. 
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Directions: Read the passage below and answer the question(s) that follow. 
from Betty Gordon in the Land of Oil  
by Alice B. Emerson 
 
The Oklahoma oil boom drew many people to 
the state during the early twentieth century. In 
this novel excerpt, Betty and her friend Bob tour 
an oil field with Betty’s uncle.  

“I thought you knew, goosie, that we measured 
oil by barrels. That well is flowing slightly over 
five thousand barrels a day. Altogether our 
wells are now yielding well over fifty thousand 
barrels of oil a day.”  

“I read in one of the papers about a man who 
paid three thousand dollars for one acre of oil 
land,” said Bob thoughtfully.  

“How did he know he was going to find oil 
here?”  

“He didn’t know,” was the prompt answer. 
“There is no way of knowing positively. Many 
and many a small investor has lost the savings 
of a lifetime because he had a ‘hunch’ that he 
would bring in a good well. Right here in 
Oklahoma, statistics show that in one section, 
of five thousand two hundred and forty-six 
wells driven, one thousand three hundred and 
fifty-six were dry. Now it takes a lot of money to 
drive a well, between twenty and thirty 
thousand dollars in fact, so you may count up 
the loss.”  

“But there is oil here—just look!” Bob waved 
comprehensively toward the beehive of 
industry that surrounded them.  

“Right, my boy. And when they do strike oil, 
they strike it rich. Huge fortunes have been 
made in oil and will be made again….”  

From the station they walked to one of the 
largest storage tanks, a huge reservoir of oil, 
capable of holding fifty-five thousand barrels 
when full, Mr. Gordon told them. It was half 
empty at the time, and three long flights of 
steps were bare that would be covered when 
the storage capacity was used.  

“If there isn’t a laundry or a hotel in Flame 
City,” observed Betty suddenly, “there is 
everything to run the oil business with, that’s 
certain. Is it all right to say you have very 
complete equipment, Uncle Dick?”  

“Your phrase is correct,” admitted her uncle, 
smiling. “Poor tools are the height of folly for 
any business or worker, Betty. As for Flame City, 
the place is literally swamped. People poured in 
from the day the first good well came in, and 
they’ve been arriving in droves ever since. You 
can’t persuade any of them to take up the 
business they had before—to run a boarding 
house, or open a restaurant or a store. No, 
every blessed one of ’em has set his heart on 
owning and operating an oil well. It was just so 
in the California gold drive—the forty-niners 
wanted a gold mine, and they walked right over 
those that lay at their feet.”  

Excerpt from Betty Gordon in the Land of Oil; 
Or, The Farm That Was Worth a Fortune by 
Alice B. Emerson. In the public domain. 

The Chance of a Lifetime 

I know what sensible and cautious people in my 
life would have told me if I’d revealed my wish 
to go to Oklahoma when the thought first 
entered my mind. They’d have told me that I 
was being foolish. They would have said that I 
had a successful restaurant, that I shouldn’t 
take such a risk when I already had enough 
money coming in to look after my family and 
some to spare. I had all of these same thoughts 
myself, at first. The thing is, the lure of that 
Oklahoma black gold was just too strong to 
resist.  

The night before I left, I sat at my sturdy kitchen 
table, counting out the thousands of dollars I 
would need to purchase one acre of oil land and 
drive a well. I’d worked for years to earn and 
save this money, had poured countless cups of 
coffee and fried who knew how many egg and 
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bacon breakfast specials. Now I was getting 
ready to go to another state and take the 
ultimate roll of the dice. I could come back with 
more money than the wealthiest business 
owner in town, but on the other hand I might 
return with only the clothes on my back. There 
was no way of knowing. More than once I 
thought of forgetting the whole thing.  

Despite the uncertainty, I got in my car and 
headed north. You’ll never know if you never 
try, I told myself. When I arrived at my 
destination, I found it full of other people just 
like me. As I settled in, I got to know the other 
risk takers in the area. I heard stories of sudden 
wealth and heartbreaking ones about wells that 
did not yield a single drop of oil.  

As for me, I’ll soon know the happy—or tragic—
ending of my own story. The well is almost 
complete. In my dreams, I see a bubbling river 
of oil—thousands of barrels worth—gushing out 
of the ground I purchased. I know there is a 
chance there’ll be nothing beneath the surface 
but dirt and rock. For now, though, I remain 
hopeful that my investment will give me my 
own little piece of the Oklahoma oil dream. 
Whatever the outcome, I know I made the right 
call. 

 

 

 

 

Directions: Answer the following question(s) relating to the passage titled "from Betty Gordon in the 
Land of Oil / The Chance of a Lifetime". 

1. Which sentence from the passage supports a mood of mingled anxiety and excitement?  

A The thing is, the lure of that Oklahoma black gold was just too strong to resist. 
B More than once I thought of forgetting the whole thing.  
C I heard stories of sudden wealth and heartbreaking ones about wells that did not yield a single 

drop of oil.  
D I know there is a chance there’ll be nothing beneath the surface but dirt and rock. 

 

Correct: C    ELAGSE6RL1 
Rationale:  

A While this sentence supports a mood of excitement at the prospect of striking oil, it does not 
indicate anxiety.  

B This sentence supports anxiety over the decision to go to Oklahoma, but it does not support a 
mood of excitement. 

C This sentence shows both the excitement (sudden wealth) and anxiety (heartbreaking...) that 
the prospect of going to Oklahoma causes.  

D This sentence shows a realistic understanding of what could happen, but it provokes neither a 
mood of excitement nor a mood of anxiety. 

 

2.  The main idea of the text “Excerpt from Betty Gordon in the Land of Oil” is that people took risks to 
achieve wealth. How does the author support this idea? 

A by describing how many barrels of oil they hold in paragraph 6 
B by giving specific statistics in paragraph 3  
C by describing successful stories in paragraph 5  
D by explaining why most people come to Oklahoma in paragraph 8 
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Correct: B  
Rationale:    ELAGSE6RL2 

A. The detail only provides more information about the oil industry in Oklahoma.  
B. These details show that there is no assurance of making a successful investment. The 

paragraph describes the fact that not everybody finds oil and makes money, on the contrary it 
provides examples of people who have lost money.  

C. The statement only serves as an confirmation of the dream that moves some people to take the 
risk of going to Oklahoma. 

D. The passage is about Betty's visit to her friend and uncle, they describe the current situation 
 

3. Which idea is shared by both “from Betty Gordon in the Land of Oil” and “The Chance of a 
Lifetime”?  

A The cost of looking for oil was more than the profit from finding it.  
B The people who drilled for oil in Oklahoma experienced hardships.  
C The best way to find oil in Oklahoma was to follow a hunch.  
D The promise of finding oil led people to take great risks. 

Correct: D  
Rationale:     ELAGSE6RL9 

A While both texts make it clear that this was a possible outcome for oil-seekers, it was not true 
for those people who found oil. Those people enjoyed huge profits.  

B Although this can be inferred from both texts, it is never stated in either one.  
C The uncle states that many people followed hunches, but neither text states that this was the 

best way to find oil.  
D The uncle describes the number of people giving up their businesses and moving to Oklahoma 

despite the statistical probability that they will not find oil; the second text states explicitly 
that he is taking a risk because of the lure of black gold. 

 

4. How does the narrator in “The Chance of a Lifetime” change toward the end of the text?  

A He becomes more comfortable with his decision to purchase an oil well in Oklahoma.  
B He becomes more certain that the land he purchased will contain a large amount of oil.  
C He becomes more aware of the fact that purchasing an oil well is not a sensible thing to do.  
D He becomes more sympathetic toward those who have purchased oil land and lost money. 

 
Correct: A  
Rationale:     
ELAGSE6RL3 
 

A In the first paragraph, the narrator focuses on the reasons why it would be foolhardy for him 
to go to Oklahoma to try to take advantage of the oil boom, and refers to his feelings of 
uncertainty in the second and third paragraphs. While the narrator is still aware of the risk he 
is taking by the end of the text, the final sentence clearly shows that he is comfortable with 
his decision.  

B In the final paragraph of the text, the narrator talks about thousands of barrels of oil gushing out 
of the ground he purchased. This is what the narrator hopes will happen, but he is not at all 
certain whether the land he purchased will actually contain a lot of oil (or any at all).  
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C In the first paragraph, the narrator hints at the fact that he himself recognizes that purchasing 
an oil well is not the most sensible and prudent thing to do. However, he does not seem to 
become more aware of this fact as the story progresses; rather, he becomes more confident 
that his decision to take a risk was the right one.  

D The narrator’s use of the word “heartbreaking” to describe stories of people who purchased 
wells that did not contain a single drop of oil suggests that the narrator is sympathetic toward 
those who have lost money pursuing their oil dreams, but there is nothing in the text to suggest 
he was ever unsympathetic toward these people earlier in the text. 

 

5. Read this sentence from paragraph 4 of “from Betty Gordon in the Land of Oil.” 

Bob waved comprehensively toward the  

beehive of industry that surrounded them. 

What does the author’s reference to a beehive of industry imply about the oil field?  

A It is an operation that is very large.  
B It is a place that can be very dangerous.  
C It is an operation that produces a lot of oil.  
D    It is a busy place with a lot of activity 

 

Correct: D  
Rationale:  
ELAGSE6RL4 

A While beehives can be large in size, the author mentions a beehive to indicate that the oil field is 
busy and that there is a lot going on, not to reveal something about the size of the oil field.  

B Because bees are capable of stinging, a beehive could possibly be connected to the idea of 
danger, but there is nothing in the text to suggest that any of the characters are in danger while 
they tour the oil field.  

C Bees produce honey in their hives, and oil is being produced in the oil field Bob and Betty are 
touring. Additionally, Bob’s remark in the sentence before the one cited in the stem suggests 
the wells are producing a considerable amount of oil. The author refers to a “beehive of 
industry” to indicate that there is a high level of activity in the area, though.  

D Beehives are structures that are associated with high levels of activity, and bees are often 
thought of as being very busy creatures (consider the expression “as busy as a bee”). When 
the author describes the oil field as a “beehive of industry,” she is referring to the swarm of 
activity that is occurring there. 
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6. Read this sentence from paragraph 8 of “from Betty Gordon in the Land of Oil.” 

As for Flame City, the place is literally swamped. 

How does the sentence help to develop the setting of the text? 

A It describes what the people are like in Flame City.  
B It describes the weather conditions in Flame City.  
C It describes what the landscape is like in Flame City.  
D It describes the large population in Flame City 

 

Correct: D  
Rationale:     
ELAGSE6RL5 

A Generally describing the characteristics of a population could help a reader to better understand 
or picture a particular locale, but the statement in the stem only describes the size of the 
population in Flame City, not what its residents are like.  

B Weather descriptions can be used to develop a story’s setting, and the word “swamped” could 
be used to describe an area that is flooded or drenched with water due to heavy rains, but the 
word is used in the sentence in the stem to indicate that Flame City is inundated with people.  

C The landscape of a city or town where a story is set could be described as swampy, but the word 
“swamped” is used here to indicate that Flame City is a town that is overloaded with people.  

D The setting of the story is an oil field in a part of Oklahoma referred to in the text as Flame 
City. Flame City is a densely populated area because of the many people who came to take 
advantage of the oil boom, a fact that is revealed by the statement cited in the stem. 

 

7. Read this sentence from paragraph 2 of “The Chance of a Lifetime.”  

I could come back with more money than the wealthiest business owner in town, but on the other 
hand I might return with only the clothes on my back.  

What does the underlined statement imply about the narrator?  

A He could end up losing his money and coming back with nothing.  
B He could end up spending his money on expensive and fine things. 
C He could end up dressing like the rich business men in his town.  
D He could end up leaving a lot of things behind when he returns. 

 

Correct: A  
Rationale: 
ELAGSE6L5a 

A If the narrator returned with only the clothes on his back, this would imply that he did not 
have any other possessions or money with him.  

B If the narrator spent his money on fine clothes, this could cause him to return with little actual 
cash. The underlined expression in the stem is used to explain that the narrator might lose his 
entire investment, though, not to indicate that he will spend all of his money on a single outfit 
that he will wear when he returns home.  
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C While the sentence in the stem does mention a wealthy business owner who resides in the 
narrator’s town, and the underlined expression in the stem mentions clothing, the narrator 
does not use the expression to describe how he will likely dress when he returns home.  

D While this could possibly have been a plausible option if the narrator had stated in the text that 
he was planning to bring a lot of his possessions with him to Oklahoma, the underlined figure of 
speech in the stem is used to contrast the possibility of returning home very wealthy with that 
of returning home with nothing. 

8. In the last paragraph of “Excerpt from Betty Gordon in the Land of Oil,” what does the phrase 
height of folly mean?  

A best example  
B most useful  
C extreme foolishness  
D very expensive  

 

Correct: C  
Rationale:  
ELAGSE6L4a 

A The uncle is not giving an example of anything; the context makes clear that the use of poor 
tools is a bad idea.  

B The phrase "height of folly" follows the words "poor tools," so the context makes clear this is 
not the meaning.  

C The uncle contrasts his preparedness with the use of "poor tools" by others, suggesting that to 
work without the best equipment is foolish.  

D While it could be the case that poor tools are expensive, the contrast of this sentence with the 
uncle's having "complete equipment" suggests that he is not talking about money, but rather 
about preparedness. 

 

9. Which sentence BEST describes the point of view of “The Chance of a Lifetime”?  
A It is important to keep a good business when you have it.  
B It is important to follow a dream even if it means failing.  
C Many people like to take chances.  
D Many people wanted to go to Oklahoma 

Correct: B  
Rationale:  
ELAGSE6RL6 

A This is not the point of the passage. In fact in paragraph 1 the author establishes that the main 
character had a reliable business, and yet she is willing to leave it behind. 

B Paragraph 2 through 4 describe the protagonist's life and strong desire to change it, and 
follow the dream the strike it rich in Oklahoma.  

C This may be true, but it is not the point of view presented by the author in this particular text.  
D This statement does not represent a point of view. 
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Sample Questions 

ELAGSE6RI1: Cite textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text. 

ELAGSE6RI2: Determine a central idea of a text and how it is conveyed through particular details; 
provide a summary of the text. 

ELAGSE6RI4: Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings. 

ELAGSE6RI5: Analyze how a particular sentence, paragraph, chapter, or section fits into the overall 
structure of a text and contributes to the development of the ideas. 

ELAGSE6RI6: Determine an author’s point of view or purpose in a text and explain how it is conveyed in 
the text. 

 

Directions: Read the passage below and answer the question(s) that follow. 

 

Tony Hawk, the Birdman 

 

One day in 1977, Steve Hawk gave his nine-
year-old brother, Tony, a present that would 
transform his life. Tony was the youngest of 
four children and was, as his mother said, 
“challenging.” He was often frustrated and got 
angry easily, especially when he could not do 
something perfectly. But when Steve gave Tony 
a used blue skateboard, and his father built a 
ramp in the backyard to ride it on, everything 
changed. Tony had found what he loved to do 
— and he was very good at it. So good, in fact, 
that he was a professional by the time he was 
14. Two years later, Tony Hawk was among the 
best skateboarders on the planet.  

 

Skateboarding has not always been a popular 
activity. When Tony started out, football players 
got all the attention at school. That didn’t stop 
Tony, however. Still aiming for perfection, he 
started practicing for hours every day. Soon his 
father, Frank, began building more ramps and 
driving him to competitions all over California. A 

skateboard manufacturer became Tony’s 
sponsor when he was only 12 years old. Over 
the next two decades, Tony entered over 100 
competitions, coming in first in 73 of them.  

 

It is not only all those wins that made Tony 
Hawk stand out. He also invented many of the 
moves and tricks that are familiar to people 
who follow the sport. He gave the tricks funny 
names, including the “Stale Fish” and the “360 
Varial Disaster.” Perhaps his most famous move 
is the “900,” in which he flips two-and-a-half 
times above the ramp in mid-air. Tony worked 
on this dangerous trick for years, finally 
succeeding at the 1999 X-Games. It is no 
wonder that he earned the nickname 
“Birdman.”  

 

Like the sport itself, Tony’s career was not 
always a smooth ride. After his early successes, 
Tony’s future seemed secure. He had played a 
main role in making skateboarding “cool.” He 
had even earned enough money to buy himself 
a house when he was only 17. But in the early 
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1990s, skateboarding became unpopular again, 
and Tony was not sure what to do. He thought 
about getting a job working with computers. He 
decided instead to start a skateboard company 
with another skater, but it did not make much 
money at first.  

 

Fortunately for Tony, a new competition called 
the X-Games came along in 1995, and he was 
invited to take part. Since the games were 
shown on television, Tony’s fame skyrocketed, 
and his sport once again caught on. Soon he 
was asked to be in commercials and even 
movies. His company grew to be one of the 
world’s largest. In 1999, Tony combined his two 
favorite things and launched his first video 

game. Within a few years, his games were 
among the best-selling video games in history.  

 

After completing the “900” at the X-Games, 
Tony Hawk officially retired from competition, 
but not from skateboarding. He still rides and 
does tricks on his board. In 2000, he published 
Hawk: Occupation: Skateboarder, in which he 
shared his life story up to that point. The book, 
too, became a bestseller. This popularity is not 
surprising. With hard work and determination, 
Tony Hawk turned a used skateboard and a 
home-made ramp into an amazing life. He says 
himself that he is pleased with the way his life 
turned out. 

 

10. What is the central idea of the last paragraph? 
 

A Tony Hawk still performs tricks for audiences.  
B Tony Hawk has made skateboarding popular.  
C Tony Hawk has made a fulfilling career out of skateboarding.  
D Tony Hawk has written a book describing his life. 

 

Correct: C  
Rationale:  
ELAGSE6RI2 

A While this is a specific detail of the paragraph, it is not what the paragraph is mainly about.  
B This may be true, but it is not discussed in paragraph 6.  
C This sums up with the last paragraph is about.  
D This is a detail in the paragraph. 

 

 

11. Read this sentence from the text.  

 

One day in 1977, Steve Hawk gave his nine-year-old brother, Tony, a present that would transform his life.  

Why did the author choose to begin the text with this sentence?  

A. to suggest to the reader that the text is going to be interesting  
B. to develop the key event that changed everything for Tony Hawk  
C. to show the reader Steve and Tony Hawk's relationship  
D. to explain how Tony Hawk became a skateboarder at such an early age 
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Correct: B  
Rationale:  
ELAGSE6RI5 

A While the introduction sentence does sound interesting, that is not why the author chose to 
begin the text with it.  

B The first sentence in the text helps develop how Tony Hawk turned a used skateboard and a 
homemade ramp into an amazing life.  

C While the first sentence does state that Steve gives his younger brother a present; it does not 
help show the reader the brother's relationship with each other.  

D Steve giving Tony a used skateboard is not the only reason why Tony Hawk became popular and 
a professional skateboarder. 

 

12. Read this sentence from paragraph 1 of the passage.  

One day in 1977, Steve Hawk gave his nine-year-old brother, Tony, a present that would transform his life.  

Which word is nearest in meaning to the underlined word in the sentence?  

A correct  
B determine  
C change  
D start  

 

Correct: C 
Rationale:  
ELAGSE6RI4 

A The "present" in this sentence is not "correcting" anything.  

B The "present" in this sentence is not "determining" anything, but rather "changing" something.  

C In this instance, the word transform means to "change."  

D The "present" represents the start of a new phase in Hawk's life, but "start" is not the meaning 
of "transform." 

 

13. Which sentence from the passage BEST shows that Tony Hawk had high standards for himself?  

A He was often frustrated and got angry easily, especially when he could not do something 
perfectly. 

B He had played a main role in making skateboarding “cool.”  
C But in the early 1990s, skateboarding became unpopular again, and Tony was not sure what to 

do. 
D He says himself that he is pleased with the way his life turned out.  
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Correct: A  
Rationale:  
ELAGSE6RI1 

A This shows that he expected himself to be perfect.  
B This discusses his influence but not his personality.  
C This shows that he was uncertain in a specific situation. It does not indicate that he is hard on 

himself.  
D This shows his satisfaction in the end result of his career, not how demanding he is on himself. 

 

14. This passage tries to do all of these except:  

A Describe the influence of Tony Hawk.  
B Inform the reader about Tony Hawk's career.  
C Express admiration for Tony Hawk.  
D Encourage the reader to try Tony Hawk's tricks.  

 

Correct: D  
Rationale:  
ELAGSE6RI6 

A The information about his tricks, his video game, his movie appearances, and his book indicate 
that he has influenced the skateboarding world and beyond.  

B Much of the passage information about Tony Hawk's career.  

C The author says that Hawk had an amazing life, which is expressing admiration for the 
individual.  

D The passage never encourages readers to try skateboarding, let alone try Tony Hawk’s tricks. 

 

 

Notes 
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Sample Questions 

ELAGSE6W5: With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach. 

 

Directions: Read the passage below and answer the question(s) that follow. 

Pet Adoption 

This passage may contain errors.  

1) Students put their new little buddy in 
a cage and let him live in the classroom. 2) A 
week later, the students found a lost kitten: 
they found another hamster too. 3) Later that 
same month, people began bringing found 
creatures to Mrs. Steinberg's class in hopes of 
getting them a home. 4) Now, it's three months  

 

later. 5) There are too many creatures in her 
class and she needs to find new homes for 
them. 6) At the beginning of the school year, 
Mrs. Steinberg's sixth grade class at Chavez 
Middle School found a lost hamster.  

7) Each of the critters in Mrs. 
Steinberg's classroom is friendly and ready to 
be adopted. 8) If you and anyone you know is 
interested in sharing their home with a cute 
little critter, let us know and we'll give you a 
friend that will bring joy into your life. 

 

15. What form of writing would one use to respond to this flier regarding pet adoption?  

A a letter to the editor  
B an editorial  
C  a personal letter  
D a business letter  

 

Correct: D  
Rationale:  
ELAGSE6W5 
 

A Student(s) may have thought that one always writes a letter to the editor in response to an 
article.  

B Student(s) may have thought that since it is one's opinion that it would be fun to care for a little 
"critter," the response should be addressed as an editorial.  

C Student(s) may have thought that since the teacher's name was revealed, one should write a 
personal letter to respond.  

D Correct answer 
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16. Read this sentence from the passage. 

It is not in a logical place. At the beginning of the school year, Mrs. Steinberg's sixth grade class at 
Chavez Middle School found a lost hamster.  

Where should sentence 6 be moved?  

A before sentence 1 
B before sentence 2  
C before sentence 3  
D before sentence 4  

 

Correct: A  
Rationale:  
ELAGSE6W5 

A Correct answer  
B Student(s) might have thought this sentence is a transition into the idea that a week later, they 

found a kitten and another hamster.  
C Student(s) may have thought this sentence should link the ideas in sentence 2 and sentence 3.  
D Student(s) may have thought this sentence is a way to compare what happened at the beginning 

of the year with "now." 
 

Notes 
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Sample Questions 

ELAGSE6RI8: Trace and evaluate the argument and specific claims in a text, distinguishing claims that 
are supported by reasons and evidence from claims that are not 

 

Directions: Read the passage below and answer the question(s) that follow. 

 

King Valley Middle School 

 

Dear Principal,  

We, the students of King Valley Middle 
School, are concerned about the decision to 
remove the three trees that are in front of the 
school. We know that you think there is an 
important reason to get rid of them, but before 
you do, please consider the following reasons 
why we should keep them.  

 

All three of the trees have been in front 
of the school since the 1950s. Since that time, 
they have grown to be very large and beautiful. 
When people pass by our school, the first thing 
they see is the trees. When they think of King 
Valley Middle School, they always remember 
the trees. If the trees were cut down, the school 
would be changed forever.  

 

Our school windows face south, and in 
the afternoon, the Sun gets very hot. The trees 
shade the classrooms from the Sun. This is what 
cools us down. This should make you happy 
because it would save money since we don't 
use the air conditioner a lot during the hot 
months. 

 

  The trees were also there when some of 
our parents went to this school. They like the 
idea that we're enjoying the same trees that 

they did. If you let them cut down the trees, it 
will destroy our families' memories. We tried to 
picture the school without them; it's hard to 
imagine the school without the trees.  

 

Please think about these reasons before 
you make the decision to cut down the trees. 
We know you'll do the right thing by letting the 
trees continue to beautify and shade our 
school.  

 

Sincerely,  

The Sixth Grade Class at King Valley Middle 
School 
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17. What is the purpose of putting the following sentence in the letter? 
 

 

We know you'll do the right thing by letting the trees continue to beautify and shade our school.  

A It is an example of propaganda that gives the principal wrong information about the trees.  
B It is a form of persuasion that helps the principal understand the facts about the trees.  
C It supports the author's concern that the principal is not a very intelligent person.  
D It is a form of persuasion that suggests the principal is smart enough to "do the right thing."  

 

Correct: D  
Rationale:  
ELAGSE6RI8 

A Student(s) may have viewed this type of flattery as a form of propaganda. It does not provide 
wrong information.  

B Student(s) may have assumed that this statement presents facts to the principal about the trees.  
C Student(s) may have drawn the wrong conclusion about the author's opinion of the principal.  
D Correct answer 

 

Notes 
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Sample Questions 

ELAGSE6RI3: Analyze in detail how a key individual, event, or idea is introduced, illustrated, and 
elaborated in a text 

ELAGSE6L1: Demonstrate command of the conventions of Standard English grammar and usage when 
writing or speaking. a. Ensure that pronouns are in the proper case (subjective, objective, and 
possessive). b. Use intensive pronouns (e.g., myself, ourselves).c. Recognize and correct inappropriate 
shifts in pronoun number and person.* d. Recognize and correct vague pronouns (i.e., ones with unclear 
or ambiguous antecedents).* e. Recognize variations from Standard English in their own and others' 
writing and speaking, and identify and use strategies to improve expression in conventional language.* 

 

Directions: Read the passage below and answer the question(s) that follow. 

 

Private Space Flight  

Private Space Flight—A Success 

 June 21, 2004  

MOJAVE, California –– Burt Rutan, an 
aerospace engineer, tested his spaceship, 
SpaceShipOne. This occurred at the world's only 
private aircraft test facility. His ship was the first 
private spaceship to fly successfully beyond the 
Earth's atmosphere. It reached an altitude of 
over 62 miles (100 kilometers). It landed safely 
back at the airport from which it took off.  

Mike Melvill, a successful test pilot, flew 
the spaceship. His experiences at flying many 
experimental aircraft helped make this a 
record–breaking flight. Burt Rutan's team is 
now ready to compete for the $10 million "X 
Prize." This is awarded to the first private 
spaceship to fly out of the Earth's atmosphere 
two different times while carrying three 
passengers. The team is confident they will be 
the winning ship, and that they will be the 
recipients of the award.  

 

 

 

 

 

Aircraft Motivation 

The Ansari X Prize Foundation in St. 
Louis, Missouri, offers an award, known as the 
"X Prize." Members of the foundation hope that 
the prize will result in the development of a 
private spaceship industry. They are basing this 
idea on what happened as a result of previous 
flight competitions.  

In the past, competing for prize money 
motivated the development of airplanes and 
the aircraft industry. Charles Lindbergh won a 
$25,000 prize for being the first to fly across the 
Atlantic nonstop. Other flight engineers and 
pilots quickly followed. Soon afterward, airlines 
were created, which allowed people to fly over 
long distances.  

The "X Prize" aimed to do the same 
thing to promote space travel. The idea was to 
provide a way for ordinary people to experience 
space flight. They feel that putting prize money 
in front of flight engineers is like putting candy 
in front of a child. It will surely change the world 
of space travel. 
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18. How does the author's inclusion of Burt Rutan add to the development of the text?  

A Burt Rutan is included as an example of an engineer whose spaceship was capable of private 
space flight.  

B Burt Rutan is included to help explain how he won the $25,000 prize for the private space flight 
competition.  

C Burt Rutan is included to show that he will fly SpaceShipOne in future flight competitions.  
D  Burt Rutan is included to explain that he is the founder of the Ansari X Prize Foundation, who is 

giving away prize money for a private space flight.  
 

Correct: A  
Rationale:  
ELAGSE6RI3 

A Correct answer  
B Student(s) may have confused details about Burt Rutan with details about Charles Lindbergh.  
C Student(s) may have thought Burt Rutan was the pilot for the space competitions.  
D Student(s) may have thought Burt Rutan is giving away the award for the private space flight; 

however, Burt Rutan is competing for the prize money. 
 
19. Which sentence is written correctly?  

A Him and they went swimming.  
B Him and them went swimming.  
C He and them went swimming.  
D He and they went swimming.  

 

Correct: D  
Rationale:  
ELAGSE6L1c 
 

A Student(s) chose the option that used the objective form of the pronoun (him) instead of 
subjective form.  

B Student(s) chose the option that used the objective form of the pronouns (him, them) instead of 
subjective form.  

C Student(s) chose the option that used the objective form of pronoun (them) instead of 
subjective form.  

D Correct answer 
 

Notes 
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Sample Questions 

ELAGSE6RI7: Integrate information presented in different media or formats (e.g.,visually, quantitatively) 
as well as in words to develop a coherent understanding of atopic or issue. 

 

Directions: Read the passage below and answer the question(s) that follow. 

Robots: The Other Humans 

The human body is complex. It has 
many systems that function to keep it working. 
Its intricate structure is incredible. It is amazing 
that modern science allows us to create 
machines that act like humans. Robots do 
extraordinary things for humans today.  

Like humans, robots have a body, 
muscular and sensory systems, and a brain. A 
robot's inner computer can tell it to move and 
react just as the human brain tells the human 
body to do. The human brain is the command 
center for the body. Robots have a command 
center that the body of the robot obeys.  

Robots go where humans do not want 
to go. Police forces send them into dangerous 

situations. Robots find suspects or victims and 
report them to the police. They bring back data 
for the police to use for arrests and rescues. 
Some robots can keep bombs from going off. 
Robots keep us safe. The National Aeronautics 
and Space Administration (NASA) sends robots 
into terrain that the human body cannot 
tolerate. Robots in outer space do not freeze or 
overheat. They collect important data for 
astronauts. Robots discover and explore outer 
space for us. Eventually, robots may even 
perform surgery! How would you feel about 
having a robot for a surgeon?  

Some robots talk, walk, vacuum carpet, 
mow lawns, and cook. They appear in movies. 
Whatever they do, these moving computers 
never stop amazing and helping humankind. 

 

20. Read the following sentences from the first paragraph of the text.  

The human body is complex. It has many systems that function to keep it working. Its intricate 
structure is incredible.  

Based on the information within the sentences, which of the following could be added to the text to 
best clarify the information?  

A a chart outlining the differences between a human body and a robot body  
B a diagram outlining how the human body works  
C a graph indicating the risks police officers take  
D a list of the pros and cons to having robots help humans 

 
Correct: B  
Rationale:  

A Student(s) may have thought that a chart of how the human body and a robot are different 
would be a good addition to the passage, but this does not best support the information within 
the stem.  

B Correct answer  
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C Student(s) may have thought that having a graph indicating the risks that police officers take 
while working would contribute to the author's argument that robots help humans.  

D Student(s) may have thought that adding a list of pros and cons of having robots help humans 
was central to the overall message of the passage, but it does not best illustrate the information 
being stated within the stem. 

Notes 
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Sample Questions 

ELAGSE6W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

Directions: Answer the following question(s). 

21. Read the following sentence.  

Because you did not go to the store, there was enough food for us to eat.  

Choose the best replacement for the underlined portion of sentence above. If there is no correction 
needed, choose "Leave as is."  

A Since  
B Provided  
C Even though  
D Leave as is 

 

Correct: C  
Rationale:  

A Student(s) may not have realized that the word "since" does not align to the consistency or 
meaning of the sentence.  

B Student(s) may not have read each option, and may have assumed that because the first option 
did not completely work within the sentence, "provided" was the next best choice.  

C Correct answer  

D Student(s) may not have realized that the word "because" does not work with the overall 
meaning of the sentence within the stem. Student(s) may not have completely understood the 
concept of correct sentence construction. 

Notes 
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Sample Questions 

ELAGSE6W8: Gather relevant information from multiple print and digital sources; assess the 
credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding 
plagiarism and providing basic bibliographic information for sources. 

ELAGSE6W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

22. While researching global warming for her report, Kelly came across the following articles.  

Article 1  

Many factors are attributed to the cause of global warming, one of those factors being the 
amount of greenhouse gases emitted by humans. Humans emit many different types of greenhouse 
gases that contribute to global warming. Some examples of these are, fossil fuels in cars, electricity 
production, carbon dioxide, and methane released from landfills. One thing to consider when thinking 
about our contribution to global warming is the effect that global warming has on our planet. We all 
know that the average temperature of the Earth is steadily rising; however, few know the effects that 
this will have. If the warming trend continues at the current rate, it is said that hurricanes and other 
storms will likely become stronger, floods and droughts will become more common, less fresh water will 
be available, and ecosystems will change. All of these outcomes do not paint a good picture for our 
future. 

 

Article 2  

According to a recent study, the past half century has brought with it the most brutal 
snowstorms that our nation has seen. However, snowfall amounts are trending downward. Many 
researchers are citing global warming as the main culprit behind extreme storms and scant snowfall. 
When looking into the effects that global warming plays on climate, less snowfall and increased chances 
of brutal storms makes sense. With an increase in temperature, snowfall is less likely to occur; however, 
when the temperature gets low enough, combined with the slightly warmer air, that's when the 
extreme blizzards can occur. 

 

Which of the following statements is best supported by the information within both articles?  

A Humans are the biggest contributor to global warming.  
B Due to the effects of global warming many people are looking for ways to become more 

environmentally friendly.  
C Over the past 5 years regions within the Northeast have endured the worst storms on record.  
D  Increases in temperature may result in many arctic animals becoming extinct. 

 

 



 Teacher Learning Guide: Clarifying the Learning Targets- Unit 3 
 

39 
 

6th Grade 

ELA 
 

Correct: C  
Rationale:  

A Student(s) may not have known that neither article supports this statement.  
B Student(s) may have thought that this statement would make the most sense considering the 

information presented within the first article; however, this statement is not supported by the 
information within the second article.  

C Correct answer  
D Student(s) may have thought that since both articles mention increases in temperature that this 

statement would have been best supported by both articles. 
 

Notes 

 

 

 

 

 

 

 

Sample Questions 

ELAGSE6W3: Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. 

 

23. A student is writing a narrative for his class about a disagreement between two friends. The 
student wants to revise the draft to improve the dialogue between the characters. Read the draft of 
the narrative and answer the question that follows.  

"I really think we should head back home before it gets too late," said Michael.  

"You know that is nothing but complete nonsense," said Juan. "I want to ride a little further, 
because I have never seen the lake at night and everyone says that it is really cool under the moonlight."  

"It's getting dark," Michael said.  

Michael's words did not deter Juan. "My bike is covered with reflective gear, and I have a hat 
and vest that have reflective patches as well. There's no way anyone could not see me clearly as long as 
they had their headlights on. I know yours is not as easy to see in the dark, but as long as you ride next 
to me any cars that come by will be able to see you."  
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Choose the best revision of the underlined dialogue between Michael and Juan.  

A "I have seen that lake at night, and it's not that big a deal," Michael said.  
B "It is not safe to ride a bike on the road at night because cars that are passing might not see 

us," Michael said.  
C "I am starting to get very tired because I have been riding all day—I just want to go home and 

relax," Michael said.  
D "What if one of us hits a rock in the dark with our bike and gets hurt? Neither of us has a cell 

phone to call for help," Michael said. 
 

Correct: B  
Rationale:  
 

A Student(s) may have thought this was a good choice because Juan has just expressed his desire 
to see the lake; however, it does not follow the narrative logically.  

B  Correct answer  
C Student(s) may have thought this was a good choice because it addresses Michael's concern that 

the end of the day is approaching; however, it does not follow the narrative logically since Juan's 
following dialogue does not mention how Michael may be getting tired after riding all day.  

D Student(s) may have thought this was a good choice because it addresses Michael's concern for 
his and Juan's safety; however, it does not follow the narrative logically since Juan's following 
dialogue does not mention the possibility of being trapped after having an accident. 

 

 

Notes 
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Sample Questions 

ELAGSE6RI9: Compare and contrast one author’s presentation of events with that of another (e.g., a 
memoir written by and a biography on the same person). 

 

Directions: Read the passage below and 
answer the question(s) that follow. 

Source 1:  The Boston Tea Party 

The term "party" can describe a jovial, 
merry event attended by family and dear 
friends, but the Boston Tea Party was 
something quite different. This historic event 
was an act of rebellion by American colonists 
who sought to protest what they viewed as 
unfair taxes.  

When the Boston Tea Party took place, 
the colonies were ruled by the British. Following 
the French and Indian War, the British wanted 
to recoup some of the money spent during the 
conflict. They viewed imposing taxes as one way 
to do this. The government passed the Stamp 
Act in 1765 and the Townshend Acts in 1767 to 
collect more taxes. This angered the colonists. 
They argued that since they were not 
represented in Parliament, they should not 
have to pay taxes. In time, under pressure from 
the colonists, the British did do away with the 
taxes put in place under these acts. They soon 
thought of a different approach, though.  

In 1773, Parliament made a plan to help 
the East India Company and show its might at 
the same time. It made the East India Company 
the only business that could legally bring tea 
into the colonies. The changes would also lower 
the price of tea. At first glance, it looked like the 
Tea Act was beneficial for both parties. It would 
help a business trying to sell its huge stock of 
tea, while the colonists who liked the hot drink 
would save money. So, what was the problem? 
The low tea prices included a duty, or tax. In the 
colonists' view, by buying the tea, they were 
also accepting the right of the British to tax 
them. They likely saw it as a sneaky ploy by the 
British to assert their power.  

In September 1773, the East India 
Company shipped 500,000 pounds of tea to 
ports in New York, Philadelphia, Charleston, and 
Boston. Those who were supposed to accept 
the loads in the first two cities refused to do so. 
The tea sent to Charleston ended up in a 
warehouse, where it sat for years. It was quite a 
different situation in Boston. The merchants 
here would not turn the ships away. Before too 
long, three vessels carrying tea were docked in 
the city. 

 Patriot groups led by Samuel Adams 
thought the governor should send the ship back 
to England without paying the duty on the tea. 
He flatly refused, and this would prove to be a 
costly mistake.  

On December 16, 1773, Samuel Adams 
and members of the organization called the 
Sons of Liberty took action. In disguises, they 
boarded the ships under the cloak of night. 
They worked to destroy all of the tea on board. 
The exact number of men who took part is not 
known, but it is thought to have been more 
than one hundred. The level of destruction 
involved was truly incredible. It took the 
colonists hours to discard of the massive crates 
of tea. The three ships held an excess of forty–
five tons of tea. Today, the value of the cargo 
would be close to a million dollars.  

It should come as no surprise that the 
Boston Tea Party incensed the British 
government. In March of 1774, Parliament 
passed the Coercive Acts. These were also 
known as the Intolerable Acts. This move was 
designed to punish the colonies for the actions 
taken by Adams and his men. Among other 
things, the legislation closed the Port of Boston. 
This only increased tensions between the British 
and the colonists. In fact, the Boston Tea 
Party—and its aftermath—is often cited as one 
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of the key events that led to the Revolutionary 
War.  

Source 2:  Participating in the Boston Tea Party 

The following text is adapted from a personal 
account of taking part in the Boston Tea Party. 
The account was written by George Hewes.  

I dressed up like an Indian. I painted my 
face and hands with coal dust. I then went to 
Griffin's Wharf. I fell in with many who were 
dressed and painted as I was.  

When we arrived, there were three of 
us who began to direct our operations. They 
divided us into three parties, for the purpose of 
boarding the three ships which contained the 
tea. We were immediately ordered to board all 
the ships at the same time. We promptly 
obeyed. The commander of the division to 
which I belonged ordered me to go to the 
captain and demand of him the keys to the 
hatches and a dozen candles. The captain 
promptly replied and delivered the articles. He 
requested me at the same time to do no 
damage to the ship or rigging. We then were 

ordered by our commander to open the hatches 
and take out all the chests of tea and throw 
them overboard. We immediately proceeded to 
execute his orders, first cutting and splitting the 
chests, which was done to fully expose them to 
the effects of the water.  

In about three hours from the time we 
went on board, we had thus broken and thrown 
overboard every tea chest to be found in the 
ship. Those in the other ships were disposing of 
the tea in the same way, at the same time. We 
were surrounded by British armed ships. No 
attempt was made to resist us.  

...The next morning, after we had 
cleared the ships of the tea, it was discovered 
that very considerable quantities of it were 
floating upon the surface of the water. To 
prevent the possibility of any of it being saved 
for use, a number of small boats were manned 
by sailors and citizens. They rowed them into 
those parts of the harbor wherever the tea was 
visible. By beating it with oars and paddles, they 
drenched it. 

 

24. Read the paragraph from "The Boston Tea Party."  

On December 16, 1773, Samuel Adams and members of the organization called the Sons of Liberty took 
action. In disguises, they boarded the ships under the cloak of night. They worked to destroy all of the 
tea on board. The exact number of men who took part is not known, but it is thought to have been more 
than one hundred. The level of destruction involved was truly incredible. It took the colonists hours to 
discard of the massive crates of tea. The three ships held an excess of forty–five tons of tea. Today, the 
value of the cargo would be close to a million dollars. 

 

Based on this information, what inference can be made about George Hewes's account in 
"Participating in the Boston Tea Party"?  

A George helped burn down the ships using the candles and tea on board.  
B George protested against Samuel Adams and the Sons of Liberty by throwing tea overboard.  
C George assisted in throwing tons of tea into the Boston Harbor, ruining the tea and costing a 

lot of money.  
D George disguised himself in a dark cloak and split chests of tea open, dumping them into the 

harbor. 
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Correct: C  
Rationale:  

A Student(s) may have misinterpreted the first paragraph in "Participating in the Boston Tea 
Party" and may have thought George was told to burn down the ships with the candles and 
cause destruction; however, he was requested not to damage the ship.  

B Student(s) may have identified that George did in fact throw tea overboard; however, he was 
protesting against the British, not Samuel Adams.  

C Correct answer  
D Student(s) may have correctly identified that George stated he cut and split chests of tea to 

expose them to water; however, student(s) may have misinterpreted the phrase "under the 
cloak of night" and may have taken it literally. 
 

Notes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Teacher Learning Guide: Clarifying the Learning Targets- Unit 3 
 

44 
 

6th Grade 

ELA 
 

Sample Questions 

ELAGSE6RL7: Compare and contrast the experience of reading a story, drama, or poem to listening to or 
viewing an audio, video, or live version of the text, including contrasting what they “see” and “hear” 
when reading the text to what they perceive when they listen or watch. 

 

Directions: Read the passage below and answer the question(s) that follow. 

The Burden 

Lee climbed the steps to his apartment slowly. 
His head was bowed, and his shoulders slumped 
as if he were carrying a sack of rocks instead of 
his schoolbooks. As he turned his key in the 
lock, he could hear Grandfather in the kitchen, 
preparing his snack. Lee sighed and opened the 
door, forcing his face into a smile.  

“Hello, Grandfather,” he said, putting his books 
down on the kitchen table.  

“Sit, sit,” Grandfather said, beaming at him. 
“First eat, then study.”  

It was the same routine every day. Most of the 
time, Lee did not mind it very much. He wanted 
to make his grandfather proud. But some days, 
like today, he felt overwhelmed. It was a sunny 
spring day, and although his friends from school 
were now playing ball in the park down the 
block, Lee had to come straight home to do his 
homework. 

Although they rarely talked about it, Lee knew 
how his grandparents had struggled and saved 
for years to come to this country. And he knew 
that his parents worked long hours so that he 
and his sister, May Lin, could have the 
education they never had. Each “A” on Lee's 
report card was a small reward for the sacrifices 
his parents and grandparents had made.  

 

Lee began to eat his toasted sesame cakes, then 
noticed Grandfather looking at him with 
concern. Although he did not speak fluent 
English, Grandfather could always express his 
thoughts clearly.  

“You are bent over,” Grandfather said, “like a 
man who carries his whole family on his back.”  

He has seen right through me, Lee thought 
guiltily, staring at his plate. What happened 
next, however, surprised him. Grandfather 
touched Lee’s shoulders with both hands, then 
clasped his hands together as if holding 
something precious.  

“I will hold your burden for a little while,” 
Grandfather said. “Go outside and play. Your 
books and I will wait for you.” 

Lee stood up straight and hugged his 
grandfather. “I will be back in an hour,” he said. 
And he was. 

 

 

 

 

 

 

25. Which part of this story could NOT be shown to the audience in a staged version of "The Burden"?  

A Grandfather's concern for Lee's feelings.  
B Grandfather's invitation for Lee to go out and play.  
C Lee's hunched-over look from carrying his books.  
D Lee's inner thought about his grandfather. 
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Correct: D  
Rationale:  
 

A This could be shown clearly by an actor on stage.  
B This is something that an actor could show very clearly on stage.  
C This could be easily shown on the stage.  
D This will need to be shown by the actor in his facial expressions and body language, instead. 

 

Notes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


